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Abstract

Background. English proficiency is extremely important for future
careers, particularly in aviation education and training. However, the
current regulated school framework includes an insufficient two-hour
per week. This study investigates the effectiveness of an extracurricular
program, “Fun Language Club,” in improving English proficiency and
workplace competencies among aeronautical engineering students at
the University of Technology in Taiwan.

Methods. Grounded in the Communicative Language Teaching (CLT)
approach and English for Specific Purposes (ESP), the program
incorporated interactive activities such as role-playing, discussions, and
problem-solving, supported by international teaching assistants (ITAs)
and digital tools. Based on IELTS scores, 70 second-year students were
divided into advanced and primary classes. A mixed-methods approach
was employed, including independent sample t-tests, correlation
analysis, and NVivo coding.

Results. The quantitative findings indicated an increase in English
proficiency in both classes, with the primary class showing significant
improvements, thereby reducing the performance gap. Moreover, the
results of the University Competence Assessment Network (UCAN)
assessment revealed statistically significant enhancements in various
competencies, including communication, teamwork, and problem-
solving. Correlation analysis indicated strong positive relationships
among essential workplace skills. Qualitative feedback of ITAs
highlighted growth in student motivation, communication, and cultural
awareness through engaging classroom activities and the integration of
technology.

Conclusion. The combination of CLT, ESP, ITA support, and technology-
assisted learning proved to be effective, significantly improving in
language performance and workplace competencies, particularly for
lower-performing students. This integrated approach positively
impacted English proficiency and essential workplace competencies,
making a strong case for its wider adoption in globalized and
technology-driven academic and professional settings.
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1. Introduction

In the 21st century, English serves as a lingua franca, enabling people from diverse backgrounds
to communicate effectively across borders. Students studying in technology universities in Taiwan
typically undergo one or two years of general English education. However, this level of instruction is
insufficient for students majoring in aeronautical engineering, as they require specialized English skills
to comprehend technical documents, communicate with international professionals, and meet
industry-specific language standards. Stefanova (2022) emphasized that English language proficiency
is essential as "employers tend to hire people who can join as full-fledged team members with all
necessary qualifications" (p.333). It is particularly crucial for the international aviation industry. All
aviation professionals from different countries require practical English communication skills to
ensure safe and efficient air travel.

Moreover, many aviation regulatory bodies, such as the International Civil Aviation Organization
(ICAO), mandate that aviation personnel demonstrate English proficiency. Compliance with these
regulations is vital for obtaining licenses and certifications and operating in international airspace.
Aviation professionals frequently use English for documentation, reporting, and record-keeping,
including writing incident reports, completing maintenance logs, filling out flight plans, and
communicating with regulatory authorities. Several aviation courses, manuals, and instructional
materials are available only in English. Therefore, students and professionals should have a solid
command of the language to access and utilize these essential resources effectively. Overall, these
facts underscore the pivotal role of English proficiency in aviation education and training.

Therefore, the "Workplace English for Aviation" course designed for the Department of
Aeronautical Engineering at Technology University in Central Taiwan aims to meet these needs in the
aviation industry. The objectives are to motivate learning, to reinforce English-speaking ability, and
to improve intercultural communication skills. Its general syllabus includes several practical topics,
such as self-introduction in the workplace, social greetings, business trip planning, email writing, and
other general workplace-related topics. Lectures and pair/group activities are used to facilitate the
learning of thematic concepts. In addition to the main course, a two-hour weekly "Fun Language
Club" extracurricular program is instructed by international teaching assistants (ITAs). This program
complements the main course by providing students with opportunities to speak English, interact
with international students, and develop intercultural communication skills. The additional program
is designed to develop learners' future career needs. It stems from the core concept and theory of
English for specific purposes (ESP), which focuses on equipping learners with the language skills
required in professional contexts, namely, acquainting them with different cultures through
interactions with multicultural ethnicities to improve their English proficiency and communication
competence.

Research has shown that ESP plays a key role in enhancing communication skills essential for the
workplace (Myles, 2009; Wood, 2009; Stefanova, 2022). Despite this, limited research has examined
how Communicative Language Teaching (CLT) approach, combined with support from ITAs, improves
workplace competencies within ESP contexts. This study aims to address that gap by focusing on
designing and implementing the "Fun Language Club" program. Specifically, it evaluates the
program's effectiveness in enhancing students' communication skills and preparing them for real-
world professional demands.

The research questions (RQs) are as follows:
RQ1: How do learners benefit from the program?

RQ2: To what extent does the program benefit learners’ future needs?
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2. Literature review
2.1. Communicative language teaching (CLT)

The communicative language teaching (CLT) approach was introduced in the 1970s as a reaction
against the grammar-translation method and the audio-lingual method. After Noam Chomsky (1965)
proposed the concept of universal grammar and emphasized the importance of linguistic structure
in language teaching, many educators advocated functional and communicative language learning,
bringing about a shift from a linguistic structure and teacher-centered approach to a communicative
learner-centered approach in the late 1970s. Dell Hymes (1972, 1974) criticized the limitations of
structure-centered teaching and emphasized the significance of communicative competence He
identified four areas of communicative competence: linguistic, sociolinguistic, discourse, and
strategic. Building on Hymes' work, Canale and Swain (1980) further refined these components,
forming the foundation of the CLT approach. Their framework emphasized that language learners
must know how and when to use language appropriately in real-world contexts.

CLT promotes communicative competence through tasks that balance fluency and accuracy
(Radosavlevikj, 2020). Although CLT emphasizes communication, the development of learners'
communicative competence is the objective of language teaching, as per Hyme's theory. The goal of
CLT is meaningful communication, in which the learning of linguistic forms occurs as communicative
competence develops (Littlewood, 1981; Banciu & Jireghie, 2012). Richards (2006) emphasized that
speaking is central to language learning and that communicative activities are efficient in English for
Specific Purposes (ESP) contexts. As language education has evolved, there has been a clear transition
from structure-oriented to communication-oriented instruction (Littlewood, 2007). CLT is a learner-
centred approach in which teachers act as instructors, facilitators, or counsellors of learning
(Littlewood, 1981; Voller, 1997; Richards & Rodgers, 2014).

David Nunan (1991) outlined the following five main features of CLT:
Emphasis on communication through interaction in the target language.
Use of authentic texts in learning.

Focus on language and the learning process.

An enhancement of the learner's personal experiences into classroom learning activities.

A e

The connection between classroom learning and real-world language use.

Later, some educators, for instance, Benati (2009), Gondova (2012), Metruk (2018), and Wang
(2013), expanded on the characteristics of CLT, adding:

- Emphasis on meaning and communication over form.

- Emphasis on usage.

- Focus on contextualized teaching.

- Development of all language skills during the learning process.

- Emphasis on student autonomy and student engagement.

- Learner-centeredness, with teachers serving as facilitators.

- Use of the mother tongue to facilitate learning.

- Various assessments and positive feedback for learners to support learner growth.

Then, Brown (2014) summarized the principles and philosophy of CLT as authentic, meaningful,
productive, accurate, and fluent.
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The CLT approach utilizes meaningful and authentic teaching materials in situational tasks, such
as discussions, role-plays, problem-solving, information gaps, and games (Burns, 1998; Desai, 2015).
These tasks create opportunities for learners in real-life contexts. Through a wide range of activities,
students explore, reflect, and engage in trial and error, facilitating the development of critical thinking
(Iglesias Xamani, 2013). In summary, CLT promotes active, learner-centred instruction that fosters
language proficiency and cognitive development. Given the global role of English as a lingua franca,
CLT remains a widely practiced and influential approach in modern language education.

2.2. English for specific purposes

ESP has developed over the years to address the growing demand for fast-paced language
training in occupational and professional contexts. Salmani-Nodoushan (2020) identified two aims of
ESP courses: to support international students in universities cope with academic writing tasks and
to assist non-native scholars with their publications in English-language journals. With the rapid
development of technology, the dominance of English as a global lingua franca, and the adoption of
more effective teaching methodologies—particularly Communicative Language Teaching (CLT)—ESP
has become a practical method for teaching English to non-native speakers.

Carver (1983) categorized three types of ESP: "English as a restricted language," "English for
academic and occupational Purposes”, and "English with specific topics" (Robinson, 1991; Belcher,
2009). However, English as a restricted language is not recognized as a "language" (Mackay &
Mountford, 1978), while English for academic and occupational purposes is separated into English
for academic purposes and English for occupational purposes. Later, many scholars integrated
purposes with topics into ESP programes, training learners for specific topics. Therefore, Hutchinson
and Waters (1987) explained that ESP differs from English for general purposes in practice, arguing
that "ESP is an approach to language teaching in which all decisions regarding content and methods
are based on learners' reasons for learning" (p.19). As such, This approach revolves around five core
elements: "purpose," "specificity," "learners' needs," "target situation," and "authenticity and
genuineness" (Salmani-Nodoushan, 2020).

ESP is often characterized by three main characteristics: authentic materials, purpose-related
orientation, and self-direction (Carter, 1983; Salmani-Nodoushan, 2020). In ESP courses, materials
are designed to simulate real-life situations, enabling learners to use language as autonomous and
active participants. Tahir (2009) explained that the pivotal aim of ESP syllabi is to incorporate learners'
needs and equip them with the language skills necessary for real-world communication (p.117).

ESP differs from English for general purposes or general English. ESP values the importance of
the purpose; it emphasizes learners' specific communication needs in particular fields or social
settings (Hyland, 2002; Kenny et al., 2020). Authentic learning contexts allow students to engage in
meaningful communication relevant to their professional or academic goals. Through this targeted
instruction, ESP fosters functional communicative competence (Stefanova, 2022.) Oral
communication skills are critical in workplace settings. Many companies use English as a basic
requirement during recruitment. However, workplace communication in English is particularly
challenging for second-language learners due to both linguistic barriers and cross-cultural differences
(Myles, 2009; Wood, 2009; Holmes, 2005). As Clark (1996) stated, "face-to-face conversation is the
cradle of language use" (p.9). In summary, communication serves as the medium through which
language is acquired, and improving English communication skills has a direct and meaningful impact
on learners' career development.
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3. Methodology
3.1. Participants and context

The program began in the fall semester of 2022 and was exclusively designed for this group of
students in the Aeronautical Engineering Department; 70 sophomores, including 68 males and 2
females, were selected as a purposive sampling. First, students were placed in two classes based on
their English ability. Thirty Students reaching Band 4.5 and above in the official International English
Language Testing System (IELTS) test were placed in the advanced class. Forty low achievers who
scored below Band 4 on the IELTS test were placed in the primary class. The program consisted of
two components: a main course on practical English for the workplace and an extracurricular activity
called the Fun Language Club. In the main course, an international teacher instructed both classes
with the aim of teaching survival English skills in the workplace, especially with regard to speaking
ability, such as telephone conversation, email writing, business trip arrangements, and cross-cultural
acknowledgment. The Fun Language Club provided students with additional opportunities to engage
with international peers and immerse themselves in an English-speaking environment. Students from
advanced and primary classes were organized into small teams with around 8 to 10 members to
participate in the "Fun Language Club," which ran for 14 weeks during the semester.

Before the club began, eight international teaching assistants (ITAs) were recruited. There were
four Indonesians, two Indians, one Mexican, and one Filipino; three of them were graduate students
pursuing doctoral program, and the remaining four were undergraduate students enrolled in English-
related programs in various departments. They were fluent in English and enthusiastic about sharing
their cultures. Before the Fun Language Club began, these ITAs attended pre-training courses with
the program coordinator to learn about lesson plan design and to discuss classroom management
skills. To apply CLT approach, we sought to include authentic, interesting and relaxing contents in the
club with well-organized, motivated, and learner-centered context. In the Fun Language Club, we
aimed to create a real-life and English-friendly learning environment for the learners. Therefore,
lesson plans were built around interactive learning and communication-centered activities.
Throughout the semester, the program coordinator and ITAs held regular monthly meetings to
review learners' performances and make necessary instructional adjustments to meet students'
needs.

3.2. Research instruments
3.2.1. The University Career and Competency Assessment Network (UCAN)

The Ministry of Education launched the University Career and Competency Assessment Network
(UCAN) platform to assist students in understanding the direction of their work development and
enhancing their workplace-related competencies. UCAN is based on industry-demand-driven
competencies. It is a comprehensive online platform designed to support students' career
development and help them assess and develop their competencies. In this study, we adopted the
assessment of common workplace competencies (Table 1), which includes eight common
competencies, — communication skills (C), continuous learning (L), interpersonal interaction (H),
teamwork (G), problem-solving (P), innovation (I), work responsibility and discipline (R), and
application of information technology (T) — to evaluate students' skill development and
improvement through the ITA curriculum design. Each category contains several items, and students
conducted self-evaluations using a scale from 5 to 1, with 5 indicating strong performance and 1
indicating the weakest. The questionnaire was written in Chinese to ensure that students fully
understood the descriptions (Appendix 1).
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Table 1. Categories and definitions of common workplace competencies

Category of common Definition
workplace competency
Communication skills (C)  Expressing ideas through oral and written communication in a way
that others can understand and try to comprehend the
information conveyed by others.

Continuous learning (L) Understanding the importance of developing abilities and
exploring, planning, and effectively managing one's own skills
while maintaining the ambition to continue learning.

Interpersonal interaction  Using appropriate methods such as active listening and personal
(H) styles like assertiveness to interact or collaborate with others.

Teamwork (G) Actively participating in team tasks and interacting well with team
members helps achieve common goals, fosters a collaborative
environment, enhances interpersonal skills, and boosts
professional growth.

Problem-solving (P) When confronted with a situation, the act of clearly defining the
problem and suggesting solutions through methodical information
collection, and analysis is crucial.

Innovation (I) With limited resources, not being confined to existing work
models, and being able to proactively propose new suggestions or
ideas and implement them in the workplace.

Application of Utilizing the necessary information technology tools in various
information technology industries to effectively access, manage, integrate, and transmit
(T) information.

3.2.2. Curriculum design of the Fun Language Club

The Fun Language Club, instructed by ITAs, spanned 14 weeks a semester, and its curriculum
concluded with four themes —career and profession, exotic food cultures, leisure activities, and
cross-cultures— based on which the ITAs plan lessons on various topics; the following chart shows
the topics implemented in each thematic category. Figure 1 presents themes and topics of the Fun
Language Club.
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Figure 1. Themes and topics of the Fun Language Club

The goal of the Fun Language Club was to enhance students’ communication and speaking skills;
as a result, various interactive activities and games were implemented in pairs, groups, or individually
to motivate them to get involved. To capture students’ attention, most ITAs implement high-tech
information technology devices, such as laptops and smartphones devices and all sorts of
applications. As students interacted and responded through IT devices, the sessions became more
engaging, and students could demonstrate their IT competencies. For example, during a unit on food,
students began with a brainstorming activity to describe their personal preferences before learning
words to describe flavors and tastes. After that, students worked in groups to create a recipe for a
famous local dish by listing ingredients, providing cooking instructions, and describing flavors as an
oral presentation learning task. Through such class activities, students demonstrated their continuing
learning competence, improving not only knowledge but also communication, interpersonal, and
problem-solving skills, engaging in teamwork and shouldering responsibility. All of these with the
indicators of UCAN common workplace competencies.

3.3. Data collection

The study carried out a blended quantitative and qualitative research. Firstly, two-semester class
reports that assessed students' learning performance were collected. Because the main course,
practical English in the workplace, is a two-semester lesson, quantitative data were obtained from
the grades of each semester's class reports in both advanced and primary courses. Moreover, the
UCAN questionnaire survey (Appendix 1) was conducted the year after the course was completed to
measure students' development of career competency. In terms of qualitative data, face-to-face
interviews and the open-response questionnaire on Google Form were undertaken to gather
feedback from ITAs, which was the data for qualitative analysis (Appendix 2.) The collected data were
analyzed using a t-test and Nvivo. The concept of this research was depicted in Figure 2. This study
assumed that by implementing courses and extracurricular activities, students' English language
performance would improve to meet their career needs. A UCAN assessment was conducted to verify
this assumption and prove the hypothesis.
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Figure 2. Research framework
4. Results
4.1. Basic statistics of the scores of two classes

Table 2 presents the descriptive statistics of students' English performance across two semesters
and class levels. In the advanced class, students achieved a slightly higher mean score in the 1st
Semester (M =78.80, SD = 6.462) compared to the 2nd Semester (M = 78.50, SD = 8.435). Conversely,
in the primary class, students performed better in the 2nd Semester (M = 77.38, SD = 6.979) than in
the 1st Semester (M = 74.80, SD = 7.700). These findings may imply that students in the primary class
benefited more from instruction over time while advanced class students maintained a relatively
consistent performance.

An independent sample t-test, a statistical method used to determine a significant difference
between the means of two groups, demonstrated that the average score of the two classes in the
second semester was better than that of the previous semester (Table 3). Because the classes were
arranged according to the students’ English ability, the average score of the advanced class was
higher than that of the primary class. In the fall semester (Semester 1), the performance of both
classes showed a significant difference (F=5.294, P<0.05, where F is the test statistic and P is the p-
value). However, in the spring semester (Semester 2), the English performance of the two classes was
nearly equivalent (F=0.372, P>0.05) as shown in Table 4. The learning performance of the primary
class was transformed, and the grade performance was higher than that of the previous one and
slightly lower than that of the advanced class in the spring semester.

Table 2. Descriptive Statistics of English Course Performance

Class Semester Mean N SD
Advanced Class 1st Semester 78.8 30 6.462
2nd
Semester 78.5 30 8.435
Primary Class 1st Semester 74.8 40 7.7
2nd
Semester 77.38 40 6.979
Total 1st Semester 76.51 70 7.419
2nd

Semester 77.86 70 7.599
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Table 3. Basic statistics of the scores of the classes
Mean N SD MSE
Groupl 76.51 70 7.419 .887
Group2 77.86 70 7.599 .908

Table 4. Analysis of variance (ANOVA) of the performance across two semesters

SS df MS F P value

Between (Combined) 274.286 1 274.286  5.294 0.024
Semester \ ithin 3523200 68 51.812
1 (fall)

Total 3797.486 69

Between (Combined) 21.696 1 21.696 0.372 0.544
Semester |\ hin 68 58.278
2 (spring)

Total 69

4.2. Analysis of variance (ANOVA) and correlation of UCAN

The UCAN assessment included eight categories: communication skills (C), continuous learning
(L), interpersonal interaction (H), teamwork (G), problem-solving (P), innovation (I), work
responsibility and discipline (R) and application of information technology (T); in each category, the
Cronbach's alpha revealed that the questionnaire results were reliable (alpha >0.7). Moreover, the
mean score implied that, in each category, the score in the advanced class was higher than that in
the primary class. It is noteworthy that continuous learning, interpersonal interaction, teamwork, and
problem-solving indicated a significantly different level (P<0.05). Nonetheless, the item "innovation"
(Sig.=0.145, P>0.05) did not reach a significant difference level in Table 5. In addition, there was a
strong correlation between teamwork and problem-solving with Pearson's coefficient of 0.902. The
Pearson's coefficient between problem-solving and innovation was 0.924. The correlation between
work responsibility, discipline, and information technology application was 0.910. These results
showed a high Pearson's correlation coefficient (Table 6).
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SS df MS F P value
C Between 2.144 1 2.144 4.549 .037
Within 62 471
Total 63
L Between 3.125 1 3.125 7.595 .008
Within 62 411
Total 63
H Between 2.641 1 2.641 6.799 .011
Within 62 .388
Total 63
G Between 2.878 1 2.878 8.846 .004
Within 62 .325
Total 63
P Between 2.313 1 2.313 6.654 .012
Within 62 .348
Total 63
Between .803 1 .803 2.177 .145
Within 62 .369
Total 63
R Between 1.226 1 1.226 4.097 .047
Within 62 .299
Total 63
T Between 1.373 1 1.373 4.354 .041
Within 62 .315
Total 63
Table 6. Correlation analysis of UCAN categories
C L H G P | R T
C 1
L 760" 1
H .688™" 857" 1
G .604™" .835™" .891*" 1
P 648" .866"" 873" .902™" 1
| .685™" .880™" .832™ .840™" .924™" 1
R 648" .759™" .834™ 844" 813" .780™" 1
T .654™" .852™" .860™" 867" 875" .884™" .910"" 1
**p < .01

4.3. Qualitative research analysis

A qualitative analysis method was used to gain an in-depth understanding of human behavior
and the reasons that governed such behavior. NVivo was implemented to analyze the frequency of
the keywords in feedback from the ITAs. Both in the communication and problem-solving categories,
"English," "group," and "team" were frequently mentioned. Interestingly, the application of the
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information technology categories "Kahoot," "Quizlet," and "Scattergories" (online interactive
learning applications) appeared repetitively, implying that these technologies are often implemented
in the Fun Language Club. These findings suggest that using these technologies in classrooms can
enhance communication and problem-solving skills.

5. Discussion

The findings of this study highlight the effectiveness of the "Fun Language Club" program in
enhancing English proficiency and developing essential workplace competencies among aeronautical
engineering students. The program, based on the principles of CLT and ESP, facilitated active learning
and communicative competence through interactive activities and learning tasks.

5.1. Academic performance

The students were assigned to classes based on their English performance on the official IELTS
test; thus, undoubtedly, the final score of the advanced class was, on average, higher than that of the
primary class in both the fall and spring semesters. In both semesters, although the average score of
the advanced class differed slightly, the performance of the primary class improved significantly,
underscoring the program's success in engaging lower-achieving students. This success can be
attributed to incorporating board games, hands-on projects, role-playing, and group activities that
encouraged students to use meaningful, purposeful and authentic language. Activities applied in CLT
make learning enjoyable (Desai, 2015) and benefit learners' communicative competence (Ho, 2020).
Since both classes practiced ITA language learning, the interactive and engaging nature of the club,
facilitated by ITAs, likely contributed to the significant progress of the lower achievers. This practice
aligns with CLT's emphasis on meaningful communication and learner-centeredness (Littlewood,
1981; Richards & Rodgers, 2014). Furthermore, when the COVID-19 pandemic broke out, all the
lessons had to be conducted online for a while. ITAs then introduced interactive teaching
applications, such as Kahoot, Quizlet, and Scattergorise to boost students' learning motivation using
game-based learning platforms. Many studies have shown that game-based learning creates a fun
and interactive atmosphere that boosts participants' enthusiasm and motivation, leading to positive
learning outcomes (Sabandar et. al., 2018; Mahbub, 2020; Siwalette, 2021). The ITAs' assistance
lessons helped lower-achieving students progress and attain excellent final scores. The use of
interactive online applications during the pandemic maintained student motivation and facilitated
continued learning, reflecting the adaptability and effectiveness of communicative approaches in
diverse learning environments.

5.2. Performance in terms of common workplace competencies

The advanced class made notable progress in developing workplace competencies. In particular,
students were significantly stronger than others in several competencies, such as continuous
learning, interpersonal interaction, teamwork, and problem-solving, which can be attributed to the
culturally enriching lessons and regular interactions with ITAs. Interaction is essential for language
acquisition and is the basic action involved in CLT with learners learning through communication
(Berezenko et al., 2022). First of all, in the "continuous learning" competency, with regular ITA time
once per week, students showed good attendance. Their learning motivation may be attributed to
the variety of cross-cultural topics each week, which had been well-designed by ITAs and the project
coordinator. Because ITAs came from different countries, they introduced exotic cultures and show
enthusiasm for sharing their hometown cultures with students. Topics such as self-introduction, local
snacks, cultural taboos, and traditional clothes were interesting to local students as they broadened
their viewpoints and horizons, allowing them to interact with people from different parts of the
world. Regular contact with international students was rare. These factors could explain students'
enthusiasm for continuous learning. Secondly, with regard to the "human interaction" competency,
since many class activities were conducted in pairs or groups, students must collaborate with peers
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to discuss and communicate to reach an outcome. For instance, for the topic of travel, students had
to work in a group to brainstorm a destination, explore exciting sightseeing spots, plan an itinerary,
and check out transport tickets and accommodations in order to fulfill the requirements.
Communication, cooperation, and collaboration were essential components that contributed to
“human interaction.” The competency of “group work” was equally important because students
worked on projects as a team, highlighting the “group work” competency. For the “problem-solving”
competency, students had to accomplish a learning task and present it in front of the class. These
project-based learning tasks encouraged students to work with their peers, demonstrate their
strength in English, and determine ways to accomplish tasks. In the process, students discussed,
agreed, assumed work duties, and presented their work appropriately. By performing learning tasks,
students demonstrated their problem-solving competency while simultaneously acquiring learning
confidence.

These in-class learning tasks are similar to a small-scale learning project that can "develop
students' autonomy and increase cross-cultural awareness" (Avsheniuk et al. P133). Moreover,
project-based language learning benefits communication, especially among students with lower
levels of English proficiency because they continue to discuss, cooperate and collaborate on work
(Omar, et al. 2012). In summary, this finding aligns with the ESP principle of meeting learners' specific
needs and preparing them for real-life communication situations (Hutchinson & Waters, 1987;
Salmani-Nodoushan, 2020). Exposure to diverse cultures and perspectives fosters cross-cultural
awareness and communication skills that adapt to the demands of globalized professional
environments.

5.3. Correlations between common workplace competencies

The strong correlations observed among the eight categories of common workplace
competencies —such as between teamwork and problem-solving, problem-solving and innovation,
and work responsibility and application of information technology—underscored the
interconnectedness of these skills in the workplace. First, the better the cooperation and
collaboration in teamwork (G), the more likely students are to develop problem-solving skills (P). The
Pearson's coefficient is 0.902. The stronger the problem-solving skills, the more innovative(l) the skills
students develop. The Pearson's correlation coefficient is 0.924. In the Fun Language Club, students
completed various kinds of tasks, primarily working in groups or teams. While participating in games
to solve problems and reach goals, students engaged in brainstorming and shared ideas or strategies
to identify a solution. When classes had to be implemented online, interactive applications, such as
Jamboard, benefited team learning, even though the students were far away from each other. In the
meta-analysis, Lin et al. (2024) concluded that the game-based learning approach reinforced learners'
creativity. Implementing information technology attracts students' attention and leads to innovative
learning methods. Creativity contributes to problem-solving and results in better outcomes from
teamwork. Moreover, the competencies of work responsibility and discipline (R) and application of
information technology (T) reveal a high correlation, with Pearson's correlation coefficient being
0.910. Students' work responsibilities included participating in classes, completing assignments, and
becoming involved in learning. Since ITAs used digital devices and various IT-assisted tools in lessons,
such as Kahoot, Jamboard, Quizlet, and Scattergories, students had to follow instructions and rules
to respond to the requirements accordingly.

In sum, the implementation of information technologies strengthened learners' responsibilities
and discipline. These findings align with the holistic nature of communicative competence, which
encompasses linguistic, sociolinguistic, discourse, and strategic components (Canale & Swain, 1980;
Hymes, 1972; 1974). Developing these competencies in an integrated manner prepares learners for
complex and multifaceted communication challenges they may encounter in their future careers.
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5.4. Feedback from ITAs

This study conducted an open-ended response survey of ITAs to obtain qualitative data.
Feedback from the ITAs emphasized the program's positive influence on students' communication
skills, cultural awareness, and motivation. Many keywords were extracted by processing the text,
indicating recurring themes related to students' communication skills and their differences, the use
of English in class, classroom activities and engagement, and the implementation of technology and
interactive tools. The Fun Language Club, led by ITAs, aimed to equip students with cultural
awareness and improve communication skills. English was the target and instructional language used
to apply a communicative approach in class. Classroom activities and interactive tools motivated
students to learn and participate in lessons. As the feedback revealed, there was a significant
difference between students and classes.

Nevertheless, the statistical results indicated that the primary class of lower achievers improved
significantly after one year of learning and participation. The implementation of language clubs and
communicative teaching strategies boosted student motivation and language performance. In a
systematic review study, Salam & Luksfinanto (2024) summarized that the integration of the
Communicative Language Teaching (CLT) approach in an immersive English learning environment has
demonstrated effectiveness in fostering learners' communicative competence and enhancing their
motivation to learn. These findings, which are in line with the fundamental principles of CLT,
emphasize the importance of meaningful interactions, authentic contexts, and learner autonomy
(Littlewood, 2007; Nunan, 2021).

Overall, the Fun Language Club demonstrates the potential of a well-designed, communicative,
and technology-enhanced language program to meet the specific needs of learners in specialized
fields, such as aeronautical engineering. By integrating CLT and ESP principles, it effectively bridged
the gap between academic learning and real-world workplace communication demands, equipping
students with the necessary language proficiency and competencies for their future careers. In
summary, these findings support the continued use and expansion of such programs to prepare
students better to meet the demands of the global workforce in the aviation industry.

6. Conclusion

In general, this study reveals the various benefits of the Fun Language Club program, which
satisfies learners’ future career needs and improves their essential career competencies. These
initiatives provide students with cross-cultural awareness and enhance their global communication
skills. This study emphasizes the importance of integrating international perspectives into language
teaching. Programs involving ITAs can provide students with unique cultural insights and enhance
their global communication skills. Institutions should consider expanding these initiatives to other
departments and disciplines. This study also highlights the role of technology in facilitating language
learning. Educators should continue exploring and incorporating innovative digital tools to create
engaging and effective learning environments.

7. Suggestion

Although this study demonstrated positive outcomes in many ways, it is essential to consider the
limitations and avenues for future research. The sample size was relatively small, and the study was
confined to a single university department. Expanding the program to include more extensive and
diverse student populations across different departments and universities could provide more
comprehensive results. In addition, conducting longitudinal studies to track students' career progress
after graduation could provide deeper insights into the program's long-term impact on their
professional development. Future research should investigate the impacts of different technological
tools on various aspects of language learning and competency development.
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Appendix 2

ITA interview questions.
1. EHRED B4R "ERRE ) PRORRSNERS(L? (FREFARMTLEERNIZEE) How
do students present their communication skills in class? Are there any significant differences? Please describe
in detail, give examples, and note students’ English ability.

2. EREPR  BEHE " AKREY , PAURRNEZEL(L? (FREFARATECRERIEE) How

do students present their interpersonal skills in class? Are there any significant differences? Please describe in
detail, give examples, and note students’ English ability.

3. TwHREP B4R "TEREE, PAMURRIEELSL? (FEREFABIITEFLEEEIZE) How
do students present their teamwork skills in class? Are there any significant differences? Please describe in
detail, give examples, and note students’ English ability.

4. TERIED B4R "HEEER, - "HBRR, B TEERCE ) FNURIBNERS(L? (BRENS
AT SRR BB A TR ST A2 E) How do students present their continuing learning attitude in class? Are there
any significant differences? Please describe in detail, give examples, and note students’ English ability.

5. TEEreth - B4 TRIERA, TORIRSERSL? (FEEFARE I ECE 4K E E)How do

students present their problem-solving skills in class? Are there any significant differences? Please describe in
detail, give examples, and note students' English ability.

6. TR BAET "SRERALE ) FNOURENERE (D (BHEEFAMMWELBEERIEZE) How
do students present their responsibility-taking, and discipline in class? Are there any significant differences?
Please describe in detail, give examples, and note students’ English ability.

7. TEHED . REEER TAR. BB SRBLHEBERERRRNINEREZ L (FEEFAN
MG FE EC BB R A2 E) Do you implement innovative teaching in classrooms, such as Kahoot or others?

How do students present their interest in it? Are there any significant differences? Please describe in detail,
give examples, and note students’ English ability

8. HEREH  IREAEA "EAMRE, - FHABEHIBBEARRIOINEZE(E? FREFAM

MG EC B4R A2 E) Do you implement information technology in classrooms, such as Kahoot or others?

How do students present their interest in it? Are there any significant differences? Please describe in detail,
give examples, and note students’ English ability.
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