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Abstract                                                                     

Background/purpose. The difficulty faced by students with disabilities 
in obtaining employment after completing school is a global concern. 
In Malaysia, the government has implemented the Malaysia Skills 
Certificate (MSC) as a means of equipping student with disabilities 
with practical and vocational skills while still in school. However, little 
is known about the employment outcomes of students with 
disabilities who completed this program. Therefore, this study 
explores the post-school pathways of students with disabilities who 
have completed the MSC program in Malaysia. 

Materials/methods. This qualitative case study explored the 
experiences of eight students with disabilities who had completed the 
MSC program. Participants were purposefully selected by ensuring 
that they were no longer in school and either currently employed or 
unemployed. Data were collected through semi-structured interviews 
and were analyzed thematically using the Atlas.ti 8 software. 

Results. Four key themes emerged: (1) Employment Pathways and 
Vocational Readiness, (2) Workplace Challenges and Support Needs, 
(3) Aspirations for Independence and Contribution, and (4) Social and 
Environmental Influences on Career Engagement. However, this 
research also highlights that students with disabilities face barriers 
such as communication difficulties, inadequate support, and 
workplace exploitation. Their successful transition depends on 
emotional resilience, strong family backing, and sustained post-school 
support.  

Conclusion. The findings underscore the need for more inclusive and 
adaptive vocational education policies that address the unique needs 
of students with disabilities. Collaborative efforts among educators, 
employers, and families are crucial to enhancing career readiness and 
facilitating a smoother transition from school to work for students 
with disabilities in Malaysia. 
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1. Introduction   

The transition from school to adulthood is a pivotal stage for youth with disabilities, as it 
represents their pursuit of independence, economic participation, and meaningful engagement in 
society. However, this transition often involves substantial challenges, particularly for those with 
cognitive, developmental, or multiple disabilities. Globally, students with disabilities continue to 
experience disproportionately high rates of unemployment and underemployment compared to 
their peers without disabilities, despite increased advocacy for inclusive education and vocational 
opportunities (Carter et al., 2010). Structural supports intended to facilitate this process are 
frequently inconsistent or underdeveloped, contributing to limited post-school outcomes. For many 
young people with disabilities, the transition system is fragile, lacking both sustainability and the 
adaptability required to respond to changing labor market needs. 

Many nations have introduced specialized transition and vocational training programs to 
improve school-to-work outcomes for students with disabilities. While such initiatives demonstrate 
positive effects, participation often remains limited, particularly among individuals who require 
intensive or individualized support. A recurring challenge is the lack of professional preparedness 
among educators and transition personnel, which undermines the quality and consistency of service 
delivery (Carter et al., 2010; Awsumb et al., 2020). The COVID-19 pandemic further exacerbated these 
challenges, interrupting Career and Technical Education (CTE) and restricting access to vocational 
experiences, thereby stalling skill development during a critical phase in students’ lives (Dougherty et 
al., 2022). For students with disabilities, the pandemic was not merely a temporary disruption but a 
significant structural setback that magnified existing weaknesses within transition systems. 

In response to these limitations, professional certification programs have emerged 
internationally as a promising mechanism for strengthening employment outcomes. Certification 
provides formal recognition of vocational competencies, enhances employability, and increases 
credibility in the eyes of employers, particularly in industries that rely on standardized skill 
benchmarks (Curry et al., 2013; Szyjewski, 2023). Individuals holding certifications are more likely to 
be regarded as high-performing employees and to access advancement opportunities, compared to 
peers without such credentials. However, access to certification pathways is uneven. Students with 
disabilities from disadvantaged socioeconomic backgrounds often face barriers such as limited 
availability of training programs, affordability issues, and a lack of structured guidance (Reims & 
Tophoven, 2021). These inequities highlight the importance of designing certification-based 
vocational pathways that are both inclusive and responsive to the diverse needs of students with 
disabilities. 

Several international initiatives illustrate the value of certification-linked vocational training. In 
the United States, the Employment Support Professional Certification Program enhanced the 
competencies of professionals providing employment services, resulting in better outcomes for 
individuals with disabilities (Novak et al., 2014). Similarly, Northern Ireland’s Vocational Opportunities 
in Training for Employment (VOTE) initiative provided tailored vocational training, significantly 
increasing employment rates among participating students with disabilities (Dean et al., 2019). These 
examples suggest that certification programs, when integrated with targeted support, can mitigate 
systemic barriers and create more equitable opportunities for sustainable employment. At the same 
time, they underscore the importance of evaluating not only access to such programs but also their 
long-term impact on employment pathways. 

In Malaysia, the government has introduced the Malaysia Skills Certificate (MSC) as part of the 
Integrated Special Education Program at secondary school to support students with disabilities in 
their transition to work (Alshoura, 2023). The MSC provides practical, industry-relevant training 
designed to enhance employability after graduation, reflecting a strong commitment to inclusive 
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vocational education. However, little is known about its effectiveness in securing meaningful and 
sustainable employment. Key concerns remain, such as whether graduates gain stable jobs, how well 
the training matches labor market needs, and how factors like workplace accommodations, employer 
attitudes, and family support influence outcomes (Latib et al., 2017). This lack of evidence highlights 
the need for research on the employment trajectories of MSC graduates. Understanding their 
experiences can reveal whether certification truly leads to labor market participation or whether 
systemic barriers persist (Abdullah, 2013). Situating the Malaysian context within international 
literature also offers comparative insights, emphasizing both unique challenges and transferable 
lessons for inclusive transition planning. This study, therefore, explores the post-school pathways of 
students with disabilities who completed the MSC program. Using qualitative data, this study 
examines the intersection of vocational training, workplace challenges, aspirations, and 
environmental influences, with the aim of informing policy and strengthening inclusive transition 
systems that foster employment and social inclusion. 

2. Literature Review  

CTE and professional certification are widely acknowledged as effective strategies for improving 
employment outcomes among youth with disabilities. Participation in CTE programs during 
secondary school has been associated with increased acquisition of practical skills, improved school 
completion rates, and access to industry-recognized credentials (Dougherty et al., 2018). 
Certifications serve as a formal validation of a student’s vocational competencies, improving 
employability and job performance. Indeed, research shows that certified individuals are more likely 
to be viewed as high performers by employers and to receive better evaluations than their non-
certified peers (Curry et al., 2013). Despite the advantages of certification, access remains unequal. 
Youth from lower socioeconomic backgrounds or rural communities often lack access to quality 
training centers, financial resources, or information about certification opportunities (Reims & 
Tophoven, 2021). This inequality is further magnified for students with disabilities, who may require 
individualized accommodations, specialized instruction, or additional job placement support. These 
challenges call for targeted interventions that consider both disability-related and socioeconomic 
barriers to workforce participation. 

The COVID-19 pandemic further complicated this transition. Disruptions to in-person instruction 
and practical training impeded students’ ability to gain hands-on experience and industry exposure, 
which are critical for skill development and confidence building (Dougherty et al., 2022). Youth with 
disabilities, who are already at greater risk of educational exclusion, were disproportionately 
affected. This scenario underscores the necessity for resilient and adaptable training models that can 
withstand systemic shocks while maintaining continuity in learning and access to certification. 
Programs such as Pre-Employment Transition Services (pre-ETS) have gained recognition for offering 
structured, work-based learning experiences and career counseling for youth with disabilities (Schutz 
& Carter, 2022). These programs exemplify the importance of early and proactive transition planning. 
They also reinforce the idea that career readiness is not solely about acquiring hard skills but involves 
soft skills, self-advocacy, and the development of realistic and motivating career goals. 

Collaboration among stakeholders is another critical success factor. Effective transition planning 
requires coordinated involvement from educators, vocational rehabilitation agencies, employers, 
and families. However, many transition personnel report insufficient training and lack confidence in 
implementing evidence-based practices (Plotner et al., 2016). Schools and agencies must invest in 
ongoing professional development to ensure that staff are equipped to deliver high-quality, 
personalized services. Furthermore, employers often demonstrate limited engagement, with some 
expressing reluctance to hire individuals with disabilities due to misconceptions or unfamiliarity with 
accommodations (Jang et al., 2014). These attitudes reinforce exclusion and undermine efforts to 
create inclusive work environments. In addition to systemic factors, individual and family-level 
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variables also play a crucial role in shaping employment outcomes. Studies consistently show that 
early work experience—such as part-time jobs, job shadowing, or internships—predicts stronger 
post-school employment outcomes for students with disabilities (Carter et al., 2009; Schutz & Carter, 
2022). These opportunities help students build workplace confidence, understand employer 
expectations, and develop transferable skills that are essential for success in the workplace. Likewise, 
parental involvement has been found to significantly influence the transition process. Parents who 
maintain high expectations and actively engage in career planning can help foster their children’s 
independence, self-efficacy, and long-term employment success (Giorgetti et al., 2022).  

Despite these insights, many gaps remain—particularly in the Malaysian context—regarding how 
certification programs, such as the MSC, translate into real employment outcomes for students with 
disabilities. While the certificate aims to prepare students for the workforce, there is little evidence 
on how effectively it supports sustained employment, autonomy, or social inclusion. Understanding 
the lived experiences of students with disabilities can offer critical insights into the strengths and 
limitations of existing programs and inform future policy development. 

3. Methodology  

This study employs a qualitative approach with a case study design. According to Yin (Creswell & 
Creswell, 2018), case studies are frequently utilized in various contexts and serve as a common 
research strategy in disciplines such as psychology, sociology, political science, social work, business, 
and community planning. Cohen et al. (2020) also emphasize that case studies can be adapted across 
all stages of research design, from data collection to analysis and reporting. This study utilizes 
purposive sampling, a technique in which participants are selected based on specific criteria. These 
criteria ensure that the selected participants can provide relevant and comprehensive information 
related to the study. This approach facilitates an in-depth, efficient, and detailed collection of 
respondents’ experiences to effectively address the research questions.  

Table 1. Research Respondent Demographics 

Respondent Year of school 
completion 

Sex Work 
experience 

R1 2024 Male No 

R2 2024 Male No 

R3 2022 Male No 

R4 2024 Female Yes 

R5 2017 Female Yes 

R6 2024 Male Yes 

R7 2019 Female Yes 

R8 2022 Male Yes 

In this study, the selected respondents are students with disabilities who have completed their 
schooling under the Integrated Special Education Program at the age of 20 and above. These 
individuals also received vocational training during their school years. Data collection primarily relies 
on in-depth interviews (Creswell & Creswell, 2018). This approach allows researchers to explore the 
emotions, thoughts, and lived experiences of the participants. The study employs a semi-structured 
interview protocol, where open-ended questions encourage participants to freely share their views 
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without restrictions. To facilitate meaningful discussions, the interview protocol is structured 
consistently, including opening questions, introductory questions, transition questions, key 
questions, and concluding questions. To ensure the validity of the interview protocol, experts were 
consulted to evaluate and review the questions before conducting the interviews. The interview 
questions are divided into four sections: 

Section A: Background Information 

Section B: Learning Experiences in Vocational Training 

Section C: Work Experiences After Completing the MSC 

Section D: Experiences During Unemployment 

The data collection process began with obtaining the contact details of selected participants 
through collaboration with schools and training centers that offer the MSC. Prior to participation, 
informed consent was sought from both the participants and, where appropriate, their family 
members to ensure ethical compliance and voluntary participation (Spencer et al., 2003). Once 
consent was secured, the researcher contacted participants directly to explain the purpose of the 
study, address any questions, and schedule interview sessions at times convenient for them. 

Interviews were conducted either face-to-face or via online platforms, depending on the 
accessibility and preferences of the participants. Each session lasted between 45 and 90 minutes and 
was audio-recorded with consent. An interview protocol guided the sessions to ensure consistency, 
focusing on vocational training experiences, transition support, workplace challenges, and personal 
aspirations. Field notes were also taken during and after each interview to capture contextual details 
and non-verbal cues, supporting a richer understanding of participants’ experiences (Spencer et al., 
2003). 

All interviews were transcribed verbatim and analyzed thematically using Atlas.ti version 8. 
Thematic analysis was conducted using Braun and Clarke's (2006) six-phase framework: 
familiarization with the data, generating initial codes, searching for themes, reviewing themes, 
defining and naming themes, and producing the final report. The researcher immersed themselves 
in the data through repeated readings of the transcripts before initiating coding. Open codes were 
generated manually and then refined using axial and selective coding, with the assistance of Atlas.ti, 
which supported systematic data management and organization. Emerging themes were carefully 
reviewed, named, and structured to align with the study’s objectives. Data saturation was considered 
achieved when no new codes or patterns emerged across interviews, reinforcing the depth and 
completeness of the findings (Braun & Clarke, 2006). 

To strengthen reliability and trustworthiness, multiple validation strategies were employed. 
Participants were invited to review their transcripts (member checking) to ensure factual accuracy. 
Credibility was further enhanced through peer debriefing, where two independent researchers 
critically reviewed the coding and thematic development process. An audit trail was maintained to 
document all analytical decisions, while the researcher practiced reflexivity to minimize bias during 
the interpretation process. In line with Spencer et al. (2003), divergent perspectives and alternative 
interpretations were incorporated to capture the complexity of participants' experiences. 
Representative quotes from participants were also included in the findings to ensure transparency 
and authenticity of the themes. 

4. Results 

This study aimed to investigate the employment experiences and aspirations of students with 
disabilities who have completed the MSC. Through thematic analysis of interview data, four key 
themes emerged: (1) Employment Pathways and Vocational Readiness, (2) Workplace Challenges and 
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Support Needs, (3) Aspirations for Independence and Contribution, and (4) Social and Environmental 
Influences on Career Engagement. These themes collectively shed light on how students with 
disabilities navigate the transition from school to the workforce. 

4.1. Employment Pathways and Vocational Readiness

The participants described a variety of jobs they engaged in after completing school, 
predominantly in the food and beverage sector. Several had worked as restaurant assistants, kitchen 
helpers, or in small family-run food businesses. Their responsibilities included preparing food, taking 
orders, cleaning, and general assistance. 

“After school, I worked, teacher. I worked at a food stall with my sister.” (R4) 

“I work at a Chinese restaurant. I'm a part-timer. I help in the kitchen and the restaurant… my 
job includes lifting items, setting tables, and taking out trash.” (R6) 

For some, employment came through personal or family connections, rather than formal job 
placement services. These informal pathways often made the transition into employment smoother, 
especially for those lacking experience or confidence in independent job-seeking. 

“I always contact my friend. He shares his work experience… it makes me want to work with 
him.” (R3) 

Participants also reflected on the relevance of their vocational school training, especially those 
who studied bread-making or agriculture. Many recalled specific skills such as baking donuts and 
pizzas or planting vegetables, and some were able to relate these directly or indirectly to their current 
work tasks. 

“I learned how to make bread since Form 1. We made donuts, buns, and pizza.” (R1) 

"I help with carrying things, setting the table, and taking out the trash… it's similar to what we 
did in school, like following the teacher's instructions to take out trash.” (R6) 

Despite this, a few participants noted that the skills acquired in school were not always sufficient 
for the demands of the real-world workplace, suggesting the need for additional hands-on support 
and real-life work exposure during their schooling years. 

4.2. Workplace Challenges and Support Needs

While several participants had found employment, their work experiences were not without 
difficulties. Communication barriers emerged as a significant issue, particularly when colleagues or 
supervisors spoke in a language different from their own. Others faced interpersonal difficulties with 
customers or struggled to meet performance expectations due to a lack of workplace adaptation or 
understanding of their needs. 

“I worked for a year at Times Square… but I quit… there were salary issues. The employer didn’t 
pay and always delayed the salary.” (R8) 

Another participant shared how they had to leave their job due to business closure: 

“I worked at my aunt’s food stall… but didn’t last long because the boss closed the shop.” (R7) 

Some participants expressed emotional discomfort when facing unfamiliar situations, such as job 
interviews or interacting with new people. These moments often intensified their sense of 
vulnerability. 

“I’m scared because I’ve never been to an interview. I didn’t know how to answer questions… 
I stayed silent.” (R1) 
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Others emphasized that they would only feel confident entering the workforce if they had peers 
or friends alongside them: 

“I need a friend. Only then I’ll be brave.” (R7) 

This highlights a strong need for ongoing post-school support, including emotional preparation, 
job-matching services, and supported employment models that cater to the unique needs of students 
with disabilities. 

4.3. Aspirations for Independence and Contribution 

Despite the challenges they faced, participants consistently expressed a deep motivation to 
work, rooted in their desire for financial independence, contributing to their family, and personal 
growth. Having a job was perceived not only as a source of income but also as a symbol of adulthood 
and responsibility. 

“I hope to work, support my family, and buy what we need like groceries.” (R3) 

“I’m happy, teacher. Satisfied to have my own money. I can help my family. Now, I’m paying 
for my motorcycle myself.” (R4) 

“I want to work independently, without burdening others to send me.” (R3) 

The sense of purpose and dignity associated with employment was a recurring sentiment. Many 
were willing to accept any job that paid a salary, showing flexibility and determination. 

“I accept any kind of job. I’m willing to work as long as there's a salary.” (R1) 

This sense of self-reliance was a key driver of their employment goals, even among those who 
remained unemployed at the time of the study. 

4.4. Social and Environmental Influences on Career Engagement

Both personal and external factors heavily influenced participants' journeys. Family support 
emerged as one of the most consistent enablers of career engagement. Many participants shared 
how their parents and siblings provided encouragement and emotional support. 

“My family motivates me a lot… my parents and two brothers always tell me not to be shy or 
afraid.” (R6) 

However, family approval was also viewed as a prerequisite for employment, especially among 
those who required assistance with transportation or accommodation. 

“If there’s a hostel or a place to stay, then my parents will allow it.” (R1) 

“I need to think about who will send me to work. I also need family permission.” (R3) 

Participants who lacked strong support systems or who faced economic disruptions—such as 
unpaid wages or job loss during the pandemic—were more likely to withdraw from the workforce or 
delay re-entering. These findings illustrate that the transition from school to employment for 
students with disabilities is not solely dependent on vocational training, but also shaped by emotional 
readiness, family dynamics, and broader systemic supports.  

In summary, students with disabilities with the MSC demonstrate a clear willingness and 
motivation to work. They engage in a range of employment experiences, often facilitated through 
informal networks and grounded in the skills they acquired in school. However, their transition to the 
workforce is complicated by communication difficulties, lack of formal support, and vulnerability to 
workplace exploitation. Emotional resilience, family involvement, and post-school support services 
are critical to ensuring that their aspirations for independence and contribution can be fully realized. 
These findings suggest that while vocational training lays the foundation, structured transition 
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planning and inclusive employment practices are essential to sustain meaningful work outcomes for 
this group. 

5. Discussion 

The transition from school to postsecondary life represents a critical juncture for all students, 
but it is particularly complex for students with disabilities, who often encounter multifaceted barriers 
to employment, social participation, and independent living. This study explored the employment 
pathways of students with disabilities who completed the MSC, and the findings highlight several 
interrelated themes: the importance of coordinated transition planning, the strengths and limitations 
of vocational training, the precarious nature of employment outcomes, the role of family and social 
networks, and the impact of systemic barriers. Collectively, these findings affirm existing concerns in 
the literature while offering new insights into the contextual realities faced by students with 
disabilities in navigating post-school transitions (Plotner et al., 2012; Awsumb et al., 2020; Schutz & 
Carter, 2022). 

A systematic summary of the findings underscores several points. First, participants consistently 
demonstrated willingness and enthusiasm to work, often motivated by aspirations of independence, 
financial autonomy, and contribution to family life. Many had secured part-time or informal 
employment, particularly in food and service sectors, where they were able to apply competencies 
learned through MSC training. Bread-making, agriculture, and other vocational skills served as useful 
foundations for employment, aligning with existing research that supports CTE as a critical 
mechanism for enhancing postsecondary outcomes among students with disabilities (Dougherty et 
al., 2018; Plotner et al., 2016; Schutz & Carter, 2022). However, inconsistencies were evident 
between the training received and the realities of job demands, with participants highlighting 
difficulties in applying technical skills without additional support or real-world exposure. This suggests 
a need for improved alignment between training and labor market needs, consistent with prior work 
emphasizing the centrality of authentic, work-based learning in transition programming (Dougherty 
et al., 2022; Awsumb et al., 2020; Bakken, 2019). 

These findings must be interpreted in light of prior scholarship on transition and employment 
pathways. Existing literature has long emphasized the systemic gaps in transition preparation, 
particularly the insufficient alignment of school-based vocational training with actual labor market 
conditions (Plotner et al., 2012; Awsumb et al., 2020; Giorgetti et al., 2022). The present study 
contributes to this discourse by illustrating how these gaps manifest within the context of MSC 
graduates, where training in bread-making and agriculture provided useful but incomplete 
foundations for long-term employment. This reinforces the argument that while CTE programs are 
resilient and adaptable (Dougherty et al., 2022; Dougherty et al., 2018), their effectiveness ultimately 
depends on their ability to provide authentic, work-based learning experiences closely tied to labor 
market needs (Bakken, 2019; Schutz & Carter, 2022). 

Moreover, the precarious employment outcomes reported in this study—marked by part-time 
work, communication challenges, emotional distress in job-seeking, and incidents of employer 
exploitation—echo prior findings on the vulnerability of young workers with disabilities (Plotner et 
al., 2016; Schutz & Carter, 2022; Reims & Tophoven, 2021). However, the present results extend this 
knowledge by showing how these vulnerabilities are compounded by local conditions, including 
limited workplace protections, socioeconomic constraints, and disruptions caused by the COVID-19 
pandemic. These findings highlight the vulnerability of employment opportunities for students with 
disabilities in contexts where structured transition support and robust regulatory protections are 
lacking (Awsumb et al., 2020; Challenger et al., 2024; Carter et al., 2009). 

A notable theme emerging from the data is the reliance on informal social networks, such as 
siblings, extended family, and friends, as primary avenues for job acquisition. While these networks 
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provided valuable entry points into the workforce, they also underscored the absence of coordinated, 
formalized transition planning between schools, families, and community agencies. These findings 
are consistent with calls in the literature for more collaborative, multi-stakeholder approaches to 
transition planning that integrate educational institutions, vocational rehabilitation, families, and 
employers (Challenger et al., 2024; Jang et al., 2014; Giorgetti et al., 2022). At the same time, they 
demonstrate the critical role of social capital in contexts where institutional pathways to employment 
remain underdeveloped (Plotner et al., 2012; Carter et al., 2009; Schutz & Carter, 2022). 

The study also underscores the role of student-centered transition planning. Participants 
expressed clear aspirations for self-sufficiency, meaningful work, and contribution to family life, 
highlighting the importance of embedding the student’s voice within transition frameworks. This 
aligns with research advocating for student-centered approaches that actively incorporate student 
preferences and capacities (Jang et al., 2014; Giorgetti et al., 2022; Plotner et al., 2016). By 
foregrounding the aspirations of students with disabilities themselves, transition planning can move 
beyond a deficit-oriented model and instead emphasize empowerment and agency. The present 
findings thus reinforce the value of student voice as a cornerstone of effective transition practice 
(Awsumb et al., 2020; Carter et al., 2009; Schutz & Carter, 2022). 

Family involvement further emerged as both an enabler and a barrier to employment 
engagement. On the one hand, supportive families provided critical logistical assistance (e.g., 
transportation), emotional encouragement, and permission to work. On the other hand, limited 
family resources or restrictive attitudes regarding safety and housing curtailed opportunities for 
some participants. These findings resonate with prior studies that highlight the central role of families 
in shaping post-school outcomes for students with disabilities (Carter et al., 2009; Plotner et al., 2016; 
Awsumb et al., 2020). They also suggest the need to broaden transition planning frameworks to 
explicitly include families as active partners. Education, counseling, and support services for families 
may enhance their capacity to contribute meaningfully to their child’s transition process, ultimately 
strengthening postsecondary outcomes (Challenger et al., 2024; Schutz & Carter, 2022; Giorgetti et 
al., 2022). 

Beyond individual and family-level dynamics, the findings reflect systemic challenges. 
Participants described experiences of wage theft, employer misconduct, and job instability during the 
pandemic, underscoring the precarious nature of their employment conditions. These accounts align 
with broader scholarship that highlights the structural disadvantages faced by students with 
disabilities in the labor market, where poverty, a lack of job placement services, and limited 
community-based employment opportunities exacerbate existing barriers (Reims & Tophoven, 2021; 
Plotner et al., 2012; Schutz & Carter, 2022). Importantly, these systemic issues are not unique to the 
present study’s context but reflect global trends in the employment of individuals with disabilities. 
Nonetheless, by documenting how these structural barriers specifically affect MSC graduates, the 
study provides localized evidence of the urgency for stronger policy frameworks and enforcement 
mechanisms (Awsumb et al., 2020; Dougherty et al., 2018; Carter et al., 2009). 

The importance of early and structured work exposure also emerged as a key finding. 
Participants who had opportunities for internships, job exploration, and early workplace experiences 
appeared better positioned to transition into employment. This finding is consistent with research 
that emphasizes the role of early work experiences in promoting employment success for students 
with disabilities, as they foster work-related behaviors, enhance self-efficacy, and facilitate role 
transition (Bakken, 2019; Plotner et al., 2016; Schutz & Carter, 2022). For students from lower-
income households, these opportunities may represent the only viable pathway to stable 
employment, further highlighting the intersection of disability and socioeconomic inequality (Reims 
& Tophoven, 2021; Awsumb et al., 2020; Challenger et al., 2024). This study thus reinforces the 
argument that transition programs must be both disability-responsive and equity-oriented, 
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addressing the compounded barriers faced by students from disadvantaged backgrounds (Giorgetti 
et al., 2022; Carter et al., 2009). 

Taken together, these findings make several unique contributions to the field. First, the study 
provides empirical evidence on the employment pathways of MSC graduates, a population that 
remains underrepresented in the literature. By situating the experiences of these students within 
broader debates on CTE, transition planning, and labor market inclusion, the study fills a critical gap 
in understanding how institutional training translates—or fails to translate—into meaningful 
postsecondary outcomes (Dougherty et al., 2018; Dougherty et al., 2022; Plotner et al., 2012). 
Second, the study highlights the nuanced role of informal networks and family involvement in 
employment transitions, offering a culturally and contextually specific perspective that extends 
existing research (Challenger et al., 2024; Carter et al., 2009; Jang et al., 2014). Finally, by 
documenting the systemic vulnerabilities of students with disabilities within the labor market, 
including exploitation and instability, the study contributes to ongoing discussions on the need for 
policy reforms, interagency collaboration, and greater accountability in employment practices (Reims 
& Tophoven, 2021; Schutz & Carter, 2022; Awsumb et al., 2020). 

In summary, the discussion confirms that while CTE programs, such as MSC, provide valuable 
foundations for employment, they must be integrated within broader frameworks of coordinated 
transition planning, student-centered practices, family involvement, and systemic protections. 
Sustained employment for students with disabilities requires not only technical skill development but 
also support in building self-advocacy skills, developing workplace navigation strategies, and 
accessing equitable opportunities. The present study underscores the urgency of addressing these 
interrelated factors to ensure that the transition from school to postsecondary life becomes not a 
point of vulnerability but a foundation for independence and social inclusion (Plotner et al., 2016; 
Schutz & Carter, 2022; Dougherty et al., 2022). 

6. Implication for Practice 

The findings from this study highlight several critical implications for improving transition 
outcomes for students with disabilities, particularly those who have completed the MSC. First, there 
is a pressing need to strengthen professional development for educators, vocational trainers, and 
transition specialists. These professionals must be equipped not only with technical knowledge of 
EBPs but also with the skills to support diverse learners through culturally responsive, individualized, 
and inclusive transition planning. Ongoing training should focus on preparing SEN students for both 
the technical and social aspects of the workplace, including communication skills, interview 
readiness, and real-world problem-solving. 

Furthermore, the role of CTE must be re-examined and reinforced within special education 
programs. The study reveals that while vocational training provided foundational skills, there is a 
need to enhance the relevance and application of these skills in real employment settings. Schools 
should ensure that CTE programs are not only accessible to all students with disabilities but also 
aligned with current labor market needs. Embedding more structured, hands-on work experiences—
such as internships, job shadowing, or partnerships with local businesses—can better prepare 
students for sustainable employment. 

In addition, the importance of collaborative and student-centered transition planning cannot be 
overstated. Families, educators, and community stakeholders must work in tandem to support SEN 
students in setting meaningful career goals and identifying practical steps to achieve them. Family 
engagement is particularly crucial in the Malaysian context, where parental approval and logistical 
support often determine a student's ability to enter and remain in the workforce. Transition plans 
should actively involve families, provide clear information about employment options, and offer 
support in navigating post-school systems. 
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Finally, schools must acknowledge and address the socioeconomic barriers that 
disproportionately affect students with disabilities. These include limited access to transportation, 
safe housing, and fair employment conditions. Targeted interventions—such as financial aid for job-
related expenses, accessible job placement services, and advocacy training—can help close the 
opportunity gap for students with disabilities from disadvantaged backgrounds. By taking a holistic 
and equity-driven approach, educational institutions and policymakers can foster more inclusive and 
effective pathways to adulthood and employment for students with disabilities. 

7. Conclusion 

The work experiences of students with disabilities from the MSC program remain modest, 
revealing persistent gaps between vocational training and sustainable employment. Despite 
possessing foundational skills, many face challenges related to communication, access to 
opportunities, and systemic support. Moving forward, a coordinated, multi-stakeholder approach is 
essential. The Ministry of Education must work closely with special education teachers, curriculum 
developers, and vocational agencies to design transition-focused interventions that emphasize real-
world application, job-seeking skills, and workplace readiness. Parental involvement must be 
strengthened through awareness programs that help families support their children's aspirations. At 
the same time, collaboration with industries should be institutionalized through job coaching, work-
based learning, and inclusive hiring initiatives. Employers have a pivotal role in creating accessible, 
supportive environments that recognize the value of neurodiverse and differently-abled workers. 
Ultimately, this study affirms the strong desire for independence and contribution among students 
with disabilities. Empowering them through inclusive practices not only supports their right to 
meaningful work but also fosters a more equitable and productive society. 

8. Suggestion 

Moving forward, enhancing employment outcomes for students with disabilities requires a 
multi-tiered, collaborative strategy. First, vocational curricula such as the MSC must be better aligned 
with actual labor market demands through employer partnerships and work-based learning. 
Educators and vocational trainers need continuous professional development to deliver effective, 
individualized support. Post-school transition services must be formalized to ensure that students 
with disabilities receive guidance on navigating job searches, interviews, and workplace integration. 
Additionally, greater family involvement and targeted support for low-income students are essential 
to overcome socioeconomic barriers. Inclusive employment policies, employer sensitization, and 
sustained inter-agency collaboration will ensure that vocational skills translate into meaningful, long-
term employment opportunities. 
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